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Philosophies of 2nd Language Acquisition:
(Skinner 7957) Behaviorist view : repeatedly associating a stimulus with a response
(Chomsky 1965) lnnate "language acquisition device"
(Krashen 19821lnput Acquisition: learners need to receive input that is a little beyond their current
level of competence. (l + 1)

{Krashen, L982) Affective Filter hypothesis: acquisition can occur only in the presence of certain
affective conditions; the learner is motivated, self-confident, and has a low level of anxiety.

{Selinker, L974l, SELINKER'S INTERLANGUAGE THEORY: defines the developing "language of the
learner" as interlanguage.
(Long L983, L996) LONG'S INTERACTION HYPOTHESIS. Negofiotion of meaning has been
characterized as "exchanges between learners and their interlocutors"

{Swain) SWAIN'S OUTPUT HYPOTHESIS asserts that input is necessary, but insufficient. Learners
need to speak the language in order to achieve higher competency.

{Vygotsky, !978,1-986) SOCIOCULTURAL THEORY: Zone of Proximal Development-- language
learning is a social process rather than one that occurs within the individual.
(Hall L995) expanded on Krashen's I + L, concept by illustrating that input is a necessary but
insufficient condition for acquisition to occur: input must also occur within meaningful contexts
and be situated within real communication.

{M eha n L97 91 stresses the im porta nce "i nteractional competence"

Teachers, please note:

Among the implications of Krashen's theories for the classroom is the teacher should provide

comprehensible input at the I +L level, in a low anxiety environment in which learners are not
required to speak untilthey are ready to do so.

Processing instruction begins with comprehension based activities and moves to the production later'.

Learner's use of the TL reflects a system in development and therefore has errors that occur as a

natural part of the acquisition process.

Learners will alter their interlanguage to incorporate new and/or more accurate features of native
speaker language.

Learners cannot simply listen to input, but must also be active conversational participants who
interact and negotiate the type of input they receive in order to acquire language.

Output facilitates acquisition. L. lt helps learners to discover that there is a gap between what
they want to say and what they are able to say, 2. Provides a way for learners to try out new rules

and modify them accordingly, and 3. Helps learners to ACTIVELY reflect on what they know about
the target language system.

Teacher's role is to recognize that assistance is contingent on what the novice is doing, riot on

what the expert thinks should be done. And 2. To know when to turn the task over to the novice

for solo performance (R, Donato)
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New Vocabulary:

Binding is the term I propose to describe the cognitive and affective mental process of linking meaning to form.
(Terrell 1986 p 2L4, as cited in Lee & Van Patten ,2003 p. 39)

nguages are the student's own language about their languare, they are systematic and dynamic,
continually evolving as learners receive more input and revise their hypotheses about the second language.
(Lightbown & Spada 2006)

Scaffolding . . .the expert enlists the learner's interest in the task, reduces stress and frustration during
problem solving and models an idealized form.

| + 1 Teacher finds the information that is just beyond the learner's comfort zone to help them stretch to the
next level.

ZPD is social: it's about working together, where the teacher and the student are on a cooperative team.

Things to think about:
Learners attempt to understand the meaning of the message before they process grammatical structures (Lee and
VanPatten 2003, p. L39)

Controlled processing becomes automatic processing when learners practice regularly. P18

Some research (p L9) also suggests that the more automaticthe learner's access to language stored in long-term
memory, the more fluent the language user.since the learner is able to direct more attention to the meaning of the

lessage and production. (Segalowitz, 2003)

The ability to verbalize a language rule does not signifiT that the language learner can use it in communication

ZPD is not transmission of information from an expert to a novice through social interaction, instead it is about people

working together to construct contexts in which expertise emerges as a feature of the group.

Vygotsky's (1978) The learner's language performance with others exceeds what the learner is able to do alone.

During scaffolded interactions in the ZPD the teacher is transformed from one who provides solutions to one who
facilitates the learners' search for solutions. Social patterns of interaction and mutual assistance can result in learning
(Donato 1994)

KEYS:

Learners must be active conversational participants who interact and negotiate with the type of input they
receive in order to acquire language.
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Motivation has been identified as the most influentialfactor in successfully learning a new language {Masgoret
& Gardner 2003)

Nonanxious learners on the other hand used their errors to learn and to communicate better.


